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Echline Primary School 

 
Assessment, Moderation & Reporting Policy 

2014 

 

DRAFT 

 
 

In Echline we are committed to the principle that the main 

purpose of assessment is to improve outcomes for learners. 
 
 
 

As a Rights Respecting School we promote self- esteem and raise 

expectations of all children as described in Article 3: The best interests 

of the child must be a top priority in all actions concerning children. 
 

By actively involving children in the process of assessment we encourage 

all pupils to reach their full potential – Article 29 

 
 
 
 
 
 
 

We aim to provide a high quality, inclusive education in a caring, 

nurturing and supportive environment where children develop 

confidence, self- esteem, knowledge and skills for life- long learning. 
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RATIONALE 

 

Assessment is an integral part of Learning and Teaching. It is used to 

support learning, to provide feedback to pupils, parents and other 

teachers, and to identify the next steps in learning. Effective formative 

assessment is a way to monitor progress, celebrate success and raise 

attainment.  

We will use a range of approaches to assess children’s progress. This 

policy outlines our whole school approach that is designed to ensure that 

assessment is used in a consistent and systematic way. 

 
 

Purpose and Principles of Assessment 
 

 To involve, engage and support children in their learning. Dialogue 

with learners is essential. 

• To ensure progression in learning is in line with expectations that 

are appropriate to the learner. 

• To summarise and share progress with the learner and parent / 

carer. 

• To plan appropriate next steps in learning which meet the individual 

child’s needs. 

• To inform future improvements in learning and teaching which meet 

individual learner’s needs. 

 

• Teachers need to use many approaches to assessment. 

• Assessment should focus on breadth, challenge and application. 

• Evidence for learners’ progress can be gathered across the four 

contexts for learning: Ethos and Life of the School as a 

Community, Curriculum areas and subjects, Interdisciplinary 

learning and Opportunities for Achievement. 

• Professional dialogue through moderation is central to agreeing 

standards. 

 

In Echline we 

• Ensure that AifL strategies are embedded in daily practice. 

• Children, parents and carers will be fully involved. 

• Pupils will be fully aware of what, why and how they are learning. 

• Plan to ensure ALL children develop skills and attributes in all four 

contexts of learning: Interdisciplinary learning, Discrete 

curriculum area learning, Learning through ethos and life of the 

school and Opportunities for personal achievement 

• Ensure Transition information is shared to ensure progression. 
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Teachers need to understand how attainment evidence is moderated to 

ensure consistency and appropriate rate of progress for all children. 

Staff should gather evidence of children’s development and progress, and 

track progress to monitor their attainment and achievement. 

 

Assessment 

 

Assessment is part of the planned learning experience. It involves 

professional judgements about what, when and why we assess and draws 

on existing standards and expectations. 

 

Assessment practices need to provide a wide range of evidence related to 

specific learning within the experiences and outcomes (Es and Os) 

 

•Assessment approaches will focus on breadth, challenge and application 

of learning. 

• Assessments may be formative or summative and it is recommended 

that a variety of approaches is used – looking at what children make, 

write, say and do with pupil involvement in assessing progress and 

identifying next steps in learning.  

•Bloom’s Taxonomy is a valuable tool for assessment 

•Pupils should be able to demonstrate “how well” and “how much“(and 

not how fast) they have learned in terms of knowledge and 

understanding, skills, attributes and capabilities. 

 

 

Moderation 

 

Moderation is the term used to describe approaches for arriving at a 

sound, shared understanding and consistent application of standards in 

assessment. 

 

Moderation practices support trust and confidence in teachers’ 

judgements, ensure progression and continuity and that all pupils progress 

at the appropriate rates. They also provide assurance to parents that 

learners are progressing appropriately and receiving recognition for their 

achievements. 

The professional dialogue involved in moderation focuses on assessment 

of learning and is based on consideration of a range of evidence produced 

by pupils, which illustrates the standards of their learning, progress and 

achievement. This professional dialogue can be supported by guidance 

from the NAR, and in time, the Scottish Survey of Literacy and 

Numeracy. 
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Moderation builds a consistent approach and common understanding of 

a standard shared locally and nationally.  

 

In Echline Primary, our teachers will meet together at Early, First and 

Second Level to discuss progression pathways through each level in 

Literacy, Numeracy, Health and Wellbeing and Social Studies. Teachers 

will arrange to meet their colleagues in the Cluster Schools to agree 

standards and compare with examples on the National Assessment 

Resource (NAR). Moderation in other curricular areas will be implemented 

in line with Cluster Implementation Plan. 

 

Reporting 

 

Reporting uses assessment information generated over time and builds a 

holistic profile of pupil progress and achievement in their broad, general 

education. Much of this information is evident within the Pupils’ Learning 

Logs, as well as Teachers’ Assessment folders. 

 

There are two main purposes to reporting: 

 

 Reporting provides clear, positive and constructive feedback from 

teachers about learning and progress which can be shared with 

parents, pupils and other staff. 

 Reporting also provides the basis of discussions between learners, 

teachers and parents about next steps in learning and supports 

progression and transition. 

 

Teachers will need to agree on the breadth of learning, the level of 

challenge and the evidence of say, make, write and do activities 

before they report that a child is developing, consolidating or secure 

at that level. 

Using Assessment to inform next steps in learning 

 

 

At Echline Primary, teachers begin each school year, Aug – Sept, by 

gathering assessment information, both formative and summative. 

Teachers work with children in groups to reflect on evidence of progress 

in learning and set new targets. 

Teachers meet with members of the SLT in early September to review 

grouping in light of recent assessments and consider placement of new 

children. 
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Nursery 

 

Personal Learning Planning in nursery takes the form of ‘All About Me’ 

Folders. Refer to the AifL nursery appendix on staff share. 

 

Meeting individual needs 

 

Role of Support for Learning Staff 

Some children will have an additional support plan to meet their individual 

needs. This may be a Coordinated Support Plan (CSP), Individualised 

Education Plan (IEP), or Additional Support Plan (ASP), Health Care Plan 

(HCP) or Care Plan (CP).  

 

*Support plans are created together by SLT, Support for Learning 

Teacher, class teacher, parents, child as appropriate and partnership 

services involved.  

Targets are reviewed and monitored regularly. 

 Review meetings are arranged to review progress and set new targets as 

appropriate. 

 

* Refer to Support for Learning policy. 

 

Data for each pupil is given to the next class teacher(s) at the end of the 

session.  

 

Refer to Transition Information Policy Appendix 3 

 

 

 

 

 

 

 

Appendix 1   Guide to Formative Assessment 
 

The Assessment Process has 5 key Elements: 

 

1. Planning       (Knowing & sharing what is to be learned) 

2. Learning & Teaching    (Assessment as part of effective L&T) 

3. Recording                   (Summarising success and progress) 

4. Reporting       (Providing useful feedback) 

5. Evaluating       (Using assessment to evaluate L&T) 
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Assessment should: 

 Be continuous 

 Be an interactive process between pupil and teacher 

 Emphasise achievement and progress 

 Help to identify next steps 

 Assist the teacher to evaluate effective teaching and learning 

 Support and inform forward planning 

 Be recorded  

 Be diagnostic to meet individual learners needs 

 Support the ways we communicate achievement, progress and 

attainment and next steps to pupils, parents and colleagues 

 

CURRICULUM 

 

Assessment of the needs of the learner will determine the curriculum and 

the pace of learning. The development of Literacy, Numeracy skills and 

Health and Well Being will form the core curriculum. 

 

We aim to establish Echline Primary as an “Assessment is for 

Learning School” where Learners and Teachers know: 

 

 Where learners are in their learning 

 Where they need to get to 

 How to get there 
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Learners learn best when 

 They understand clearly what they are trying to learn and what is 

expected of them. 

 They are given feedback about the quality of their work and what 

they can do to make it better. 

 They are given advice about how to go about making improvements 

 They are fully involved in deciding what needs to be done next and 

who can give them help if they need it 

 

ASSESSMENT FOR LEARNING 

 

Assessment For Learning is where pupils, staff and parents are clear 

about what is to be learned and what success is like. We do this through 

sharing information on Curriculum, Forward Planning, Learning Intentions 

and Success Criteria. Quality feedback to pupils ensures children know 

how to improve and develop their work. We ensure staff and pupils are 

able to work together in order for all to be fully involved in deciding next 

steps for learning and identifying who can help. Assessment FOR Learning 

focuses on the gap between where the learner is in their learning, and  

where they need to be.  

 

Planning 

Planning should focus on clear learning intentions and learning activities. 
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Learning Intentions (WALT) and Success Criteria (WILF) are shared 

with pupils at the outset, which will allow them to: 

 Have a clear understanding of the purpose of a lesson and review 

prior learning.  

 Be more focused on their task 

 Persevere for longer 

 Improve the quality of their work 

 Have a focus for dialogue with their teacher 

 Be more focused in their self and peer evaluation 

The learning intention and success criteria will be:  

 Understood and agreed by all pupils  

 Explicitly focused on one thing at a time  

 Shared with pupils orally and visually 

 

Learning and Teaching   

In the course of learning and teaching there will be a balance of 

formative, summative and diagnostic assessment. Much of the assessment 

is informal and is an ongoing process.    

It involves:  

 Effective questioning and discussion  

 Effective feedback  

 Self and peer assessment  

 Observation  

  

"Assessment becomes formative assessment when the evidence is 

actually used to adapt the teaching and learning work to meet the needs 

(of pupils)."  

     (‘Inside the Black Box’, by P. Black & D. William)  

 

For children to develop as independent learners, with knowledge of their 

own strengths and areas for development, it is essential that:   

 The learning needs of individual children are met   

 Work is planned and assessed appropriately    

 Children understand the learning intentions and success criteria   

 Feedback supports children’s learning and challenges their thinking  

 Achievement is recognised and celebrated  

 Next steps are identified, agreed and planned   

 

Effective Questioning and Discussion  

Prepared key questions, linked to the learning intentions, should be given 

to extend and challenge children’s thinking. Sufficient time must be given 

for children to think and to form their answers, (Wait Time)   
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Effective Feedback  

A positive classroom climate is essential for effective feedback to take 

place.  

Constructive feedback will form the basis of a dialogue between the 

teacher and learner, and between learners.   

Encouragement will help pupils form their own judgements. Praising effort 

and technique and giving prompts will encourage children to extend their 

thinking.  

Wherever possible, marking should take place with or by the children and 

comments should be positive and specific.   

Constructive feedback on strengths and development needs, together 

with advice on how to address them with time to reflect, will encourage 

the children to take responsibility for their learning.   

  

The extent to which learning intentions and success criteria have been 

met will identify the next steps children will take in their learning.  

Oral and written comments should refer only to the learning outcome of 

the task.   

  

In order to achieve a consistent approach to marking, teachers will use 

the agreed editing code and formative assessment strategies: Two Stars 

and a Wish and Highlighting Success – PINK will indicate aspects meeting 

success criteria (tickled pink) and GREEN will indicate aspects still to be 

achieved. (Green for growth) 

 

ASSESSMENT AS LEARNING  

Assessment As Learning is where the children work together with staff 

to identify and reflect on their own evidence of learning and work with 

staff to set their own learning targets.  

The children also self and peer assess to identify and support next steps 

in learning.  

Through this learners become more aware of:  

· What they learn  

· How they learn  

· What helps them learn  

 

ASSESSMENT OF LEARNING 

This is most valuable when staff use a range of evidence from curricular 

activities to check on pupil progress. It is valuable for staff to work 

together to share standards within the school and our cluster schools, ie 

being involved in moderation activities. 

Assessment information is used to identify areas of achievement and to 

guide future improvement planning.   
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Appendix 2 Tracking and Monitoring in Echline 

 
Tracking  

 

Children are assessed in Reading, English and Maths using a range of 

Standardised Assessments.  

Pace and progress is regularly tracked by the SLT, and this forms part of 

the dialogue about each term’s Forward Plans.   

  

The baseline scores are collated and recorded on SEEMIS and updated 

by the school administrator. 

Data for each pupil will be given to the next class teacher(s) at the end 

of session. (See Transition Information Policy Appendix 3) 

 

  The City of Edinburgh will gather information on the progress of 

all P1, P4 and P7 pupils in May each year. 

 All Pupils in P4 and P7 will sit a “GL” online assessment in Literacy, 

(Edinburgh Group Reading test) and Numeracy (GL Progress in 

maths). 

 All P1 pupils will sit an online YARC Literacy assessment as well as a 

PIM 5 Maths assessment. 

 These assessments will be marked externally and standard scores 

will be given to schools. These scores will not feature in reports to 

parents, but will be used to ensure appropriate challenge, support 

and progress with other schools locally and nationally. 

 CEC provide a letter to parents to be sent to parents explaining 

the role of these standardised assessments. 

 

 Echline Primary will also use GL Assessments to assess progress of 

pupils in P2, P3, P5 and P6 in May. The information from these 

assessments in P2-P6 will ensure that children are placed in groups 

offering appropriate challenge when they move into their new class 

in August. 

 All children in P1-P7 will be assessed using the Single Word Spelling 

Test in August. 

 Primary 1 pupils are assessed in Baseline Literacy and Numeracy in 

August 

 P2 pupils are assessed using City of Edinburgh Literacy assessment 

 

 

Monitoring & evaluation 

The SLT follows an annual programme of monitoring and evaluation. 
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(Refer to policy and annual programme.) 

 
Recording  

Recording of assessment information should be accurate, effective and 

systematic.   

Records will include:  

 Class assessment folder 

 Pupil Achievement Recording grid  

 Pupil individual record of Wider Achievement  

 End-of-session summative report  
 

Class Assessment Folder Contents:  
 Standardised Test scores  

 Big Writing scores 

 SWST scores 

 Baseline scores 

 P1 progress scores 

 SEAL assessment information 

 Further evidence of learning 

 

Maths 

 TeeJay records of Assessment 

 Teacher assessments or moderation exemplars 

 Examples of what children make, write, say and do in Maths 

 SEAL Assessments 

 

    Language 

 Achievement in Literacy end of block assessments 

 Class reading records – for groups 

 Listening & talking assessment records 

 Examples of what children make, write, say and do 

 Big Writing Assessments 

 Record of children receiving Star Writer Award and how this was 

achieved 

 

Social studies – end of topic assessment 
 Examples of what children make, write, say and do – including photographic 

evidence 

 

Expressive arts – teacher and specialist comments  
 Examples of what children make, write, say and do – including photographic 

evidence 
 Learning Logs from Specialist teachers 
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Appendix 3 Whole School Transition Policy 
 

 

Echline Primary 

 

Transition Information Policy 

 

Passing on essential and useful information on our children at points of 

transition is vital to ensure that teachers plan to meet the needs of all 

learners. 

 

Nursery to P1 

P1 teachers will visit to observe and gather information if possible, or 

make contact with nursery staff.  

Staff will pass on: 

o Nursery profiles including Edinburgh Trackers 

o Additional Support needs and any support plans, including note of 

involvement of other agencies. 

o Health Care plans. 

o All About Me folders.  

o SLT will ensure contact with children coming to P1 from out with 

Echline nursery class if possible. 

 

 

P1 to P7 transitions throughout the school. 

Transition meeting will be arranged when possible between teachers. 

Staff will pass on: 

o  Learning Journey jotters 

o Additional Support needs and any support plans, including note of 

involvement of other agencies. 

o Health Care plans. 

o Learning Support reports 

o End of Session Review sheets/ summative reports 

o Assessment folders with evidence of learner’s progress through a 

level: Say, Make, Write, Do examples / annotated evidence 

 

 

Additional Support Needs 

Information on pathways of support for individual children will be 

provided by Support for Learning teacher. 
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Assessment information 

Each child has a red assessment file. 

This should contain: 

o Standardised test papers for maths, reading and spelling 

o Big Writing individual assessments.  

o Assessments carried out in course of year 

 

Assessment Folders and Tracking Progress 

o Standardised Assessment results for Maths, Reading/ 

Language, Spelling 

o Big Writing Assessment grid showing Aug, Jan and April 

scores 

o Wider Achievement overview for class* 

o Maths- end of unit assessment score sheets 

o Spelling – record of assessment scores 

o Social Studies- end of topic assessments  

 

(See separate P7 transition policy.) 

 

Forward Planning and Reading Records should be passed to SMT by end of 

session. 

 

Please ensure that you have seen the overview of all Additional Support 

Needs in school. 

 

 
Welfare and Child Protection information is held by the Head teacher 
and will be shared with staff at the start of the school session. 
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Appendix 4 Framework for Assessment, Building the Curriculum 5 
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Appendix 5 

 

How Bloom’s Taxonomy can be used to support Assessment 

 

 

 

Bloom’s Taxonomy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Creating

Evaluating 

Analysing 

Applying 

Understanding  

Remembering 
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How Bloom’s Taxonomy can be used in Assessment 

 

Exemplars of Remembering  

 

Recognizing 

Locating knowledge in memory that is consistent with presented material. 

Recalling 

Retrieving relevant knowledge from long-term memory. 

 

Questions 

What happened after...? 

How many...? 

What is...? 

Who was it that...? 

Can you name ...? 

Find the meaning of… 

Describe what happened after… 

Who spoke to...? 

Which is true or false...? 

Identify whom…. 

Name all the….. 

 

 

Tasks 

Make a list of the main events of the story.  

Make a time line of events. 

Make a facts chart. 

Write a list of any pieces of information you can remember. 

What animals were in the story? 

Make a chart showing… 

Make an acrostic. 

Recite a poem. 
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Exemplars of Understanding 

 

Interpreting 

Exemplifying 

Classifying 

Summarizing 

Inferring 

Comparing 

Explaining 

 

Questions 

Can you write in your own words?  

How would you explain…? 

Can you write a brief outline...? 

What do you think could have happened next...? 

Who do you think...? 

What was the main idea...? 

Clarify why…. 

Illustrate the ……… 

Does everyone act in the way that … does? 

Draw a story map. 

Explain why a character acted in the way that they did. 

  

  

Tasks 

Cut out, or draw pictures to show a particular event. 

Illustrate what you think the main idea may have been. 

Make a cartoon strip showing the sequence of events. 

Write and perform a play based on the story. 

Retell the story in your own words. 

Write a summary report of the event 

Prepare a flow chart to illustrate the sequence of events. 

Cut out, or draw pictures to show a particular event. Illustrate what you 

think the main idea was. 

Make a cartoon strip showing the sequence of events. 
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Write and perform a play based on the story. 

Exemplars of Applying  
 
Executing 

Applying knowledge (often procedural) to a routine task. 

Implementing 

Applying knowledge (often procedural) to a non-routine task. 

 

Questions 

 

Can you write in your own words? 

How would you explain…? 

Can you write a brief outline...? 

What do you think could have happened next...? 

Who do you think...? 

What was the main idea...? 

Clarify why…. 

Illustrate the ……… 

Explain why everyone acts in that way  

Draw a story map. 

Explain why a character acted in the way that they did. 

 

Tasks 

 

Construct a model to demonstrate how it works  

Make a diorama to illustrate an event 

Make a scrapbook about the areas of study. 

Make a papier-mâché map / clay model to include relevant information 

about an event. 

Take a collection of photographs to demonstrate a particular point. 

Make up a puzzle game. 

Write a textbook about this topic for others. 
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Exemplars of Analysing 

 

Differentiating 

Distinguishing relevant from irrelevant parts or important from 

unimportant parts of presented material. 

Organizing 

Determining how elements fit or function within a structure. 

Attributing 

Determining the point of view, bias, values, or intent underlying presented 

material. 

 

 Questions 

 

Which events could not have happened?  

If … .happened, what might the ending have been? 

How is...similar to...? 

What do you see as other possible outcomes? 

Why did...changes occur? 

Can you explain what must have happened when...? 

What are some or the problems of...? 

Can you distinguish between...? 

What were some of the motives behind..? 

What was the turning point? 

What was the problem with...? 

 

Tasks 

Design a questionnaire to gather information.  

Write a commercial to sell a new product 

Make flow chart to show the critical stages. 

Construct a graph to illustrate selected information. 

Make a family tree showing relationships. 

Devise a play about the study area. 

Write a biography of a person studied. 

Prepare a report about the area of study. 
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Exemplars of Evaluating  
 
Checking 

Detecting inconsistencies or fallacies within a process or product. 

Determining whether a process or product has internal consistency. 

 

Critiquing 

Detecting the appropriateness of a procedure for a given task or 

problem. 

 

Questions 

 

Is there a better solution to...? 

Judge the value of... What do you think about...? 

Can you defend your position about...? 

Do you think...is a good or bad thing? 

How would you have handled...? 

What changes to.. would you recommend? 

Do you believe...? How would you feel if. ..? 

How effective are. ..? 

 

Tasks 

 

Conduct a debate about an issue of special interest. 

Make a booklet about five rules you see as important. Convince others. 

Form a panel to discuss views. 

Write a letter to       ...advising on changes needed. 

Write a report. 

Prepare a case to present your view about... 
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Exemplars of Creating  

 

Questions 

 

Can you design a...to...?  

Can you see a possible solution to...? 

If you had access to all resources, how would you deal with...? 

Why don't you devise your own way to...? 

What would happen if ...? 

How many ways can you...? 

Can you create new and unusual uses for...? 

Can you develop a proposal which would... 

 

Tasks 

 

Invent a machine to do a specific task.  

Design a building to house your study. 

Create a new product. Give it a name and plan a marketing campaign. 

Write about your feelings in relation to... 

Write a TV show play, puppet show, role play, song or pantomime about.. 

Design a record, book or magazine cover for... 

Sell an idea 

Devise a way to … 
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Appendix 6 
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The 

Learner 

Appendix 7 City of Edinburgh Reporting Guidance 

 

Reporting has two main purposes: 

•To provide clear, positive and constructive feedback about children’s 

learning and progress, looking back on what has been achieved against 

standards and expectations. 

•To create an agenda for discussions between learners and those teaching 

and supporting them about their next steps in learning. 

Reporting using Developing, Consolidating and Secure 

Care should be taken in using these terms. It will be important to use 

these to help parents to understand an individual learner’s progress. Brief 

qualitative statements based on one or more of the bullets within each 

category would be appropriate. 

 

 

The Learner 

 

Secure 
•Has achieved a breadth of learning 

across all of the experiences and 

outcomes for the level, including any 

significant aspects of the curriculum area 

•Has responded consistently well to the 

level of challenge set out in the Es and 

Os 

•Has moved forward to some more 

challenging learning in some aspects and 

•Has applied what he/she has learned in 

new and unfamiliar situations 

Developing 
 

•Has started to engage in the work of 

the new level and 

 

•Is beginning to make progress in an 

increasing number of outcomes across 

the breadth of learning described in 

the experiences and outcomes for the 

level 

Consolidating 

• 
•Has achieved a breadth of learning 

across many of the experiences and 

outcomes for the level 

 

•Can apply what he/she has learned in  

familiar situations and  

 

•Is beginning to undertake more 

challenging learning and can apply learning 

in unfamiliar contexts 

The 

Learner 


