
 
 
 
 
 
 
 
 
 
 

Echline Primary School 
 
 

Better Relationships, Better Learning, 
Better Behaviour Policy 

 
 
 
 
 
 
 
 

Curriculum for Excellence cannot be delivered without good 
relationships and positive behaviour. 

 
 

Fundamental to this are good relationships within a positive 
ethos and a climate of mutual respect and trust based on our 
shared values of Caring, Cooperation, Consideration, Positive 

Attitude and Respect. 
 

 



Rationale: 
 

Article 28 of the UN Convention on the Rights of the Child states 
“Parties shall take appropriate measures to ensure that school 

discipline is administered in a manner consistent with the child’s 
human dignity.” 

 

 
Children interact well for the majority of the time, however at times some children 
will present challenges to their families, schools and communities in relation to the 
behaviours they engage in and there will be a variety of ways in which discipline 
and support for young people is provided. By focusing on building positive 
relationships and by setting a positive and inclusive ethos, many issues can be 
avoided and their effects greatly diminished. 
 
This Better Relationships, Better Learning, Better Behaviour Policy is supported by 
our Rights Respecting school learning and our desire to Get It Right For Every Child. 
 
School staff will 
 

 Ensure policies and procedures are followed 

 Develop a culture and ethos which promotes positive relationships 

 Develop an understanding of how to positively influence and de-escalate 
behaviours 

 Support the individual needs of children with additional support needs 

 Facilitate and listen to the views of children 

 Emphasise Rights, Respect and Responsibilities 

 Identify and address any barriers to learning 

 Develop effective leadership at all levels 

 Be encouraged to access CPD opportunities in supporting behaviour 

 Address challenging behaviour including bullying 

 Use a range of support within school and City of Edinburgh partnership 
agencies  to support children 

 Follow a system of staged interventions to ensure children get the support 
they need 

 Fulfil our role as corporate parents 
 
Parents and Carers will 
 

 Take responsibility for the behaviour of their child both inside and outside 
the school 

 Be encouraged to work in partnership with the school to assist in maintaining 
high standards of behaviour 

 
 



Learners will 
 
Be expected to take full responsibility for their own behaviour on or off the school 
site 

 Be made aware of the school policy and expectations 

 Have a responsibility to ensure that incidents of disruption, violence and 
bullying are reported 

 
Staff will follow the ASL Pathways to Support Model of Staged Intervention 
 
Staged Intervention 
Stage 1: Needs are met and managed within class 
Stage 2: Needs are met and managed within the school 
Stage 3: Needs are met and managed within school with support from Partner 
Agencies and Services 
Stage 4: Needs are met and managed through a placement in a specialist setting 
 
Support Services 
 
Within Children & Families there is a network of services to provide support to 
individual children when they need it. 
These include: 

 Additional Support for Learning Coordinators 

 Educational Psychologists 

 Education Welfare Officers 

 Hospital and Outreach Teachers (HOTS) 

 Social Workers 

 Visiting Teachers (VTSS) 
 

There are also services such as: 

 CAMHS 

 Police 

 Voluntary services such as Barnardos 
 
CPD 
A range of opportunities allow staff to develop skills: 

 Challenging Behaviour strategies 

 Emotions Talk – a tool which helps children to communicate about emotions 

 Resilience building 

 Restorative approaches 

 Rights Respecting Schools 
 

Please see Appendix One for Positive Behaviour Policy 
Appendix Two for De-escalation techniques. 
Appendix Three for Resources used in Echline. 
Appendix Four for Reflection Sheet 



Appendix One: Positive Behaviour Policy 
 
We actively promote good relations between adults and children, children and 
other children and adults and other adults.  We understand that it is the 
responsibility of all to set positive examples of behaviour, work and respect. We 
believe that children respond well to positive reinforcement in a caring, consistent 
environment.  We aim to create a culture in which children are encouraged to 
make appropriate choices and take positive actions. We aim to celebrate 
achievement and positive behaviour. 
 
Weekly Achievement Awards – Star Pupil of the Week 
Each week class teachers will nominate and celebrate the achievement of at least 
one member of the class.  These awards will recognise achievement within the 4 
capacities and the school values.  Certificates that describe their achievement will be 
presented in assembly and achievements will be celebrated on the school newsletter 
and website. 
 
 All class teachers will keep a record of the achievements to ensure that all pupils 
are recognised for at least one achievement in each academic year. 
 
Monthly Achievement Awards – Star Writer 
Each month class teachers will nominate and celebrate the achievement of one 
member of the class who has made significant improvements in their writing.  
Certificates that describe their achievement will be presented in assembly.  Their 
name and example of their work will be prominently displayed on a school ‘Star 
Writer’ wall. 
 
MANAGING INAPPROPRIATE BEHAVIOUR 
 
Class Charters reflecting the Rights of the Child are established each academic 
session with the children.  The children are reminded that they apply at all times 
(including playground, excursions and after-school activities).  When children break 
these rules they should be guided to understand that there are consequences and 
they need to take responsibility for their actions.  All staff understand that there 
must be consistency in the manner in which these consequences are applied. 
 
 
Traffic Light System 
 
All classes will use Traffic Lights as a warning system.  All pupils’ names are placed on 
the green light at the beginning of each day.  In the classroom if a child breaks their 
Class Charter, or a school value, staff members will follow a clear and consistent 
procedure to ensure all children understand the consequences of their actions (See 
flow charts below).  Each day pupils will have a fresh start and their name returned 
to the green light. 

 



In the classroom – 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 

All children start the week with 30 mins ‘Bonus Activity Time’. 
This will be displayed on the green light of the Traffic Light.  At 
the start of every day all children will be given a fresh start and 
the names will all be back on the green light. 
 

By following the Class Charter 
pupils will achieve 30 minutes 
of ‘BAT Time’ on a Friday 
11.45am – 12.15pm 

If a child continues to break their Class 
Charter   they will be given a final WARNING. 
This will be displayed visually by moving 
their name to the red light. 
 

If a child breaks a Class Charter or made a poor 
choice they will be given a WARNING. This will be 
displayed visually by moving their name to the 
amber light.  The child will be asked/reminded 
which rule has been broken or Value they didn’t 
demonstrate. 

If a child continues to break a Charter rule 
they will lose 5 minutes from their BAT time.  
This will be displayed visually. They will be 
given the opportunity to have their name 
back on the green light at the start of the 
following day. 

If a child loses 10 minutes in 
the same day, they should be 
given time to reflect upon 
their behaviour and complete 
a reflection sheet with SMT 

If a child loses 15 minutes or 
more of BAT Time a member 
of the SMT should be 
informed immediately.  They 
will speak with the child and 
agree actions to be taken. 
This may include; meeting 
with the parent or the setting 
up of an individualised 
behaviour plan. A letter will 
be sent home informing the 
parents and where 
appropriate inviting them to 
meet with the teacher/SMT. 

If a child continues to break a 
Charter rule they will be given 
a final WARNING. This will be 
displayed visually by moving 
their name to the red light. 



If a child loses 10 minutes of their BAT time, they should be given some 
time out to reflect upon their behaviour.  They will complete an 
appropriate reflection sheet. (Appendix 4 – Reflection Sheet) 
 
BEHAVIOURS WHICH WILL RESULT IN THE IMMEDIATE REFERRAL TO 
SMT 
 
Within Echline Primary School we have agreed that some behaviours will result in 
automatic referral to a member of the senior management team.   
 
• Vandalism  
• Swearing at a member of staff 
• Physical violence 
• Physical or verbal threats 
• Spitting 
• Behaviour which puts themselves or others at risk 
 
The SMT will liaise with the parent/carer to agree a suitable consequence for the 
pupil’s behaviour.  The consequence should encourage reflection on the 
inappropriate behaviour and seek resolution with any members of the school 
community affected by their actions.  
 
Should a pupil exhibit any of these disruptive behaviours within the classroom, the 
class teacher should attempt to alert a member of the SMT by sending two pupils to 
the HT office or school office with a red emergency card and the nearest member of 
SMT will visit the class. 
 

Bonus Activity Time (BAT) 
 
Echline pupils are rewarded with thirty minutes of BAT to promote positive 
behaviour. The range of activities provided can be negotiated with the pupils and 
could be indoor or outdoor activities. 
 
Primary 1-3 often provide activities in the classroom while Primary 4-7 usually plan 
for a range of outdoor activities, including the trim trail, to encourage physical play. 
Pupils are encouraged to be active outdoors and can bring in their bike or scooter. 
Sometimes pupils will choose indoor activities organised in the gym hall, ICT suite or 
classroom. 
BAT is led by class teachers, pupil support assistants or groups of primary seven 
pupils on a rota system. 
Resources such as bats, balls, ropes and parachute will be available for outdoor 
activities. 
 
 
 
 



Appendix Two: De-escalation techniques 
 
 Triggers/ Early Warnings 
 
         The key to managing challenging behaviour is to have an understanding of any 
known 'triggers' and early warning signs in children and young people. If you detect 
them it is important to intervene early to prevent a situation from deteriorating. 
 
         There is no simple formula for dealing with challenging behaviour as every 
situation will bring its own unique set of circumstances. However there are some 
things we can do that will help and there are other things we should try to avoid. 
 
         A number of key areas are essential for all staff to consider in managing 
behaviour. They are  
 

 the environment 

 body language  

 speech 
 
When a challenging situation develops the main objective should be to reduce the 
level of arousal so that discussion becomes possible. 
 So 

1. Suspend all talk about other things and  
2. Concentrate your efforts on supporting the child to regain control of their 

emotions and behaviour. 
      

             Physical 
 

 Think about your position in the room – make sure you are closest to the 
door. But do not stand across the doorway to block someone’s exit. 

 Respect personal space by keeping your distance (up to 4x more than 
normal) and turn your body so that you are presenting at an angle to the 
other person. 

 Be aware of your body language – try to present with a relaxed and non -
threatening stance with your hands open and visible. 

 Stand on the same side as their dominant hand (reducing the likelihood that 
they will try to grab or hit out)  

  Make only intermittent eye contact – more than this is threatening  

  Adopt a ‘slow motion’ mode to offset the natural tendency to match the 
other person’s behaviour – i.e. talk slowly, walk slowly, move your hands 
slowly.  

  Lower your voice and try to retain a warm and empathic tone 

  Make sure your facial expression is congruent with what you say  

  Remain calm 

 Where possible separate them from the others / or remove the audience  

 Get everyone to sit down – sitting helps you to calm down 



Communication 
 

 Listen 

 Use the young person’s name 

 Give them a way out / offer ‘time out’ – “Would you like to take a break..?” 

 Respond empathically - recognise the emotions that the young person has by 
naming them. 

 Tell them that it’s ok to have these feelings. 

 Let them know specifically what behaviour is unacceptable. 

 Tell them that you want to hear what they have to say – “Help me to 
understand what you’re saying to me” 

 Reflect back to them – “Can I just check? I think what you’re saying to me is 
that you are unhappy about.... Have I got that right?” 

 Use problem-solving skills with the young person – “What would help right 
now?” (This might only be possible once they have started to calm down)  

 Offer praise where you can – “Well do! You’re doing really well to control 
yourself. Keep on taking deep breaths.” 

 Set limits - offer choices and make them aware of consequences. 

 Ask yourself, “What is this young person trying to communicate?” 
 
Personal attributes that will help 

 Always show warmth and positive regard for children and young people 

 Try to be consistent and predictable 

 Be firm but fair 

 Know your limits - don’t make promises you can’t keep and get help if you 
need   it. 
 
Feelings 
 
 Issues affecting the child / young person: 
 

 All behaviour is a form of communication. The young person has something 
to communicate to you. Let them know that you want to listen to what they 
have to say and that it is the way they are communicating that is problematic. 
Make it clear that you are disapproving of their behaviour and not them as a 
person. 

 ‘Challenging behaviour’ often meets a need for the young person. For them it 
is a solution – a means to an end - and not a problem. 

 Under stress, the young person’s survival response will dominate their 
actions. They are not likely to be able to reason (i.e. engage with the 
‘thinking’ part of their brain). Attempts to appeal to their more ‘sensible’ self 
will probably be futile.  

 
 
 
 



    Issues affecting the adult: 

 In response to a potential threat your defence / survival system may also 
have been   activated – your brain will be sending signals to you to fight, flight 
or freeze.  

 The use of de-escalation techniques is therefore counter-intuitive. It goes 
against our natural instinct in a threatening situation. 

 You must try to appear to be calm and in control of yourself and try to 
engage the ‘thinking’ part of your brain. 
 
What’s not helpful?  
 
Physical 
 
Avoid  
 

 Adopting a threatening stance or standing across the doorway to block 
someone’s exit  

 Invading the young person’s space (unless you are moving towards them to 
restrain them) 

 Compromising your own safety  
 
Communication 
 
Avoid 
 

 Shouting, threatening, preaching, arguing etc. 

 Pointing or shaking your finger 

 Continuing to discuss the ‘issue’ or to ask ‘why did you do that’?  

 Trying to ‘win’ or have the last word 

 Interrupting e.g. “No, you listen to what I’m saying for a change…” 

 Saying anything that might connect the young person to strong feelings of 
guilt or shame. This is not the time.  
 
  Feelings  
 
 Avoid  
 

 Telling them you know how they feel  

 Dismissing their feelings 

 Taking it personally. Even when comments or insults are directed at you, they 
are not really about you. Try not to respond to them and concentrate on 
calming the situation down. 
 

 
 
 



 

Appendix Three: Resources available to use in Echline Primary 
 
Boardmaker 
Boardmaker is a well-known software package that allows you to make and adapt 
curricular materials using standardised Picture Communication Symbols (PCS). It is 
particularly effective in supporting children with special learning needs. 
 
Emotions Talk 
Emotions Talk has been developed by the City of Edinburgh Children and Families 
Department. It offers staff a staged framework that supports children to develop the 
skills required to recognise and talking about their own and others’ emotions.  
 
Social Stories 
Originally devised for children with Autism, Social Stories are personalised stories 
which support children to make sense of their daily experience. They are often used 
to support children at parts of the day they find challenging – playtime, going to the 
gym, the start of the week, the end of the week and so on. Social stories reinforce 
acceptable or desirable behaviour and help the child to understand why things 
happen the way they do. For some children a social story can be developed into a 
cartoon strip, making it more accessible. 
 
Sign-along  
Sign-along is a signing system which offers children with learning disabilities an aid to 
communication. It uses facial expression and body language to enhance 
communication. This combination means that often children can sign before they 
can talk.  
 
Talking Mats 
Talking Mats is a low tech communication tool involving sets of symbols or pictures 
(Boardmaker-style) that can help people to express themselves. It is easy to use and 
provides users with a simple and effective, non-threatening way of communicating.  
 
 Curricular based lessons / Curricular Programmes 
 
Within schools, curriculum based lessons or activities are known to contribute to 
positive relationships and good discipline. This includes lessons related to  

 Citizenship / participation lessons / activities 

 Emotional health and well being 

 Physical health and well- being / healthy living 

 Empathy and emotional intelligence 

 Confidence and self esteem 

 Diversity 

 Bullying and 

 Environmental / green projects or lessons 
 



Most curricular programmes are designed to be delivered to whole classes over a set 
number of weeks. They often provide a focus for pupils to explore issues and reflect 
on their emotions. Curricular programmes can contribute to aspects of a child’s well-
being including confidence, self- esteem and empathy. Additionally, an alternative, 
flexible curriculum where appropriate can support specific children to engage with 
the curriculum.  
 
Examples of Curricular Programmes include: 
 
 Creating Confident Kids 
 
Devised by the Growing Confidence Project in Edinburgh, CCK is a 6 week 
programme that can be delivered to in Early Years and Primary settings.    
 
 Being Cool in School 
 
Being Cool in School is a personal and social development programme to help 
children and young people learn the skills of getting on with others, coping positively 
with everyday situations, and showing sensitivity and respect while holding true to 
who they are. This approach encourages parents, staff and pupils to work together 
to help children learn respect for themselves and others. 
Although designed to fit the 5 – 14 Curriculum (Health and Personal Social 
Development), the content is consistent with experiences and outcomes of the 
Health and Well Being indicators in the Curriculum for Excellence. 
 
The ten sessions are as follows: 
 

1. Response Profile  
2. Cool thinking 
3. Cool facial expressions 
4. Cool Body Language 
5. Cool Voice…Cool talk 
6. More Cool Talk 
7. Cool Words Protect  
8. Cool Action 
9. Cool Compromises 
10. Cool Endings 

 
Rights Respecting School 
 
The Rights Respecting School Award recognises achievement in putting the United 
Nations Convention on the Rights of the Child (CRC) at the heart of a school’s 
planning, policies, practice and ethos. 
 
For a school to be accredited as rights-respecting it must show evidence that it has 
reached all four of the following standards: 
 



 
a) Rights-respecting values underpin leadership and management 
b) The whole school community learns about the Convention on the Rights of 

the Child 
c) The school has a rights-respecting ethos 
d) Children are empowered to become active citizens and learners 

 
Young people develop the confidence, through their experience of an inclusive 
rights-respecting school community, to play an active role in their own learning and 
to speak and act for the rights of all to be respected locally and globally. A school 
uses the standards and other guidance provided to plan and monitor progress. 
 
Nurture Groups 
 
Nurture groups provide targeted support to vulnerable children whose barriers to 
learning arising from social, emotional or behavioural difficulties prevent them and 
other pupils to fully access the curriculum.  
Self- evaluations have identified positive impacts for those children assessed and 
selected for nurture groups and those who remain in the mainstream.  
The approach is consistent with early intervention, raising attainment, and working 
with the most vulnerable children. The approach involves small groups (6-12) of 
(mostly) primary school children where the focus is on appropriate social and 
emotional development while also providing access to the formal curriculum.  
Based on a formal assessment tools including Boxhall Profiles, strength and 
difficulties questionnaires, and data on attendance, well- being, curricular progress, 
pilots have identified benefits and improvements including self- esteem, confidence, 
behaviour, concentration, social skills, relationships, numeracy and literacy skills and 
engagement with learning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 Appendix Four: Reflection Sheet 
 
 
 
 
 
 

In Echline Primary we value caring, consideration, cooperation, 
positive attitude and respect. 
 
Description of the poor choices I made 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
What could I have done differently? 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………... 
 
………………………………………………………………………………………………………………… 
 
How can I put things right? 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………… 
 
 
Signed ………………………………………………………… Pupil 
 
Signed ………………………………………………………… HT / PT 
 
Signed ………………………………………………………. Parent        


